Aga Khan University Examination Board

Notes from E-Marking Centre on HSSC-I English Compulsory Examination May 2017

Introduction

This document has been produced for the teachers and candidates of Higher Secondary
School Certificate (HSSC-I) English Compulsory. It contains comments on candidates’
responses to the 2017 HSSC-1 Examination indicating the quality of the responses and
highlighting their relative strengths and weaknesses.

E-Marking Notes

This report includes overall comments on candidates’ performance on every question and
some specific examples of candidates’ responses which support the mentioned comments.
Please note that the descriptive comments represent an overall perception of the better and
weaker responses as gathered from the e-marking session. However, the candidates’
responses shared (where deemed necessary) in this document represent some specific
example(s) of the mentioned comments.

The following is a description of the tasks and skills required for fulfillment of those tasks.

Question No Question Type Skills Assessed
1 CRQs on a reading passage | -  Ability to understand a reading text on
@b.c.d) a literal level (main/ sub ideas)

- Ability to understand a reading text on
inferential level (opinions, evidence,
reasoning, cause and effect reading
between the lines)

2 Cloze Passage - Ability to read and understand the
given text

- Ability to provide missing information
as per the context of a passage

3and 4 Letter and Essay Writing | -  Ability to develop a formal piece of
writing with appropriate focus,
(a,b,c) g
organisation and purpose
- Ability to narrate, express and write
information based (expository) essays
- Ability to express ideas clearly by using
accurate sentence structure, connective
devices, spellings, etc.
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Teachers and candidates should be aware that examiners may ask questions that address the
Student Learning Outcomes (SLOs) in a manner that requires candidates to respond by
integrating knowledge, understanding and application skills they have developed by studying
the course.

Candidates also need to know that the marks allocated to the question and the answer space
(which is provided on the examination paper), are a guide to the length of the required
response. A longer response will not in itself lead to higher marks. Writing far beyond the
indicated space may reduce the time available for answering other questions.

Candidates need to be familiar with the command words which contain some terms
commonly used in examination questions. However, candidates should also be aware that not
all questions will start with, or contain, any key word from the glossary. Questions such as
‘how?’, ‘why?’ or ‘what?’ may be asked, and verbs which are not included in the list may be
used, such as ‘elaborate’, ‘analyse’ or ‘state’.

Note: Student responses reproduced in this report have not been corrected for
grammar, spelling, format or factual information.

Detailed Comments:
Question 1:

Comprehension skills are critical for success in the English Compulsory Examinations.
Candidates are expected to be able to engage with a diverse range of texts and demonstrate
the ability to retrieve information, draw inferences from what they have read, interpret
viewpoints and perspectives and question or critically evaluate it, as required.

Question 1 was based on a reading passage. It had four sub-parts. Candidates are required to
understand the reading passage and accordingly answer the questions asked on various
aspects of the passage. The reading passage was an excerpt from Interview with the Vampire
by Anne Rice. Candidates who scored high marks tracked carefully through the text and made
a range of valid comments. The candidates who copied whole sections unselectively or relied
on selecting a line or two, received only limited reward. Better candidates were able to make
clear inferences and in some cases gave a clear overview.

Part a:

Describe briefly the atmosphere of the passage. Cite any TWO details to support your
answer.

In some ways this question was anticipated to be challenging. However, it was delightful to
see that most candidates attempted it well.

This question required the candidates to consider writer’s craft. However, the writer’s use of
expressive vocabulary facilitated the candidates in understanding the ‘atmosphere’. It was
reassuring to observe that candidates have tried to understand the writer’s choice of words
and its purpose. Many candidates made a good attempt to answer the question by focusing on
the progression of the story and the use of vocabulary.
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In better responses, candidates described the atmosphere of the text by using words like
‘thrilling’, ‘fearful’, ‘scary’, ‘suspenseful’ and ‘frightening’. The mentioned/ identified
atmosphere was supported by description of the scene in which the story is set/ elaborately
describes the feelings of fear/ excitement in the boy/ appearance of the vampire. The better
responses exhibited the understanding of vocabulary used by the author to build up the
atmosphere of the story. Some cited textual evidences like: The boy became speechless.
Vampire’s brilliant green eyes were like flames in a skull. The vampire was utterly white and
smooth, etc. which were used to good effect to justify their answers.

Example:

Theve 1 Swspense W e story_because e oy was willingho have

mdevyiew o -thu VAMPWe c’witdlm end e Wkerview didnst Showrtedt
F Thomi e s Yerriable

;E'«i mwm\tw Yoo, herrevalile Voeoaye tnadhola Passase vorleoks
Aar¥, dharrmr,,Smd MAVW"\W‘L W &« howoey 51rarv} a.b'fb’b
L:"f’“l v Seared et quwmwm when he See the ‘3(ML ot#mvm,{)wb
cond A Sweak voas vunaling dovon romn tnds Fase: e B nok an
easu anlt +» hawe 'Jfl«\n-wdrcru ew oq-mvm The boy yeeodeds

)
Lwead vunning dlow WBLA&W\LMMMMCW&M 'ij MW@&D
ot (s T2 GHuess aboowt T S -

Weaker responses were unable to exhibit specific textual references to indicate the
atmosphere. Mostly candidates mentioned a few general details or copied paragraph 5
verbatim without building up the answer. A reason of this may be because the word
‘atmosphere’ occurs in this paragraph. The skill of inference and use of own words were
missing. In many cases, the candidates gave generalised details that the use of adjectives etc.
has contributed in the creation of atmosphere. While this is true, specific details are needed to
gain better reward.

Occasionally, the weaker responses presented the physical description of the scene. The
responses displayed the appearance of the room: vampire and the boy are present, they are
conversing, etc. However, they did not mention the effect created by these descriptions/
details. Hence, this resulted in limited credit.
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Example:

LnJ_h,&LmadﬁL,mee_malcm}vhrﬁ éng,«n-n the

b"‘j‘ cundl v P i ﬂac shree bure ché /‘i«e roam ., Ko

,Dmé'rl'e ol B Vormplce the éo% (ot o aleuc]
bd" {u!; C!ﬁr}ls converseHor as (f(jfh'l)l’fc Lol of ko hirs
et he will noF _burk hine _he wont hipa to Le?an.

Part b:
i.  Describe the appearance of the vampire.

ii.  What does the appearance tell you about his personality?

The first part of this question was generally attempted well. In the second part, most
candidates demonstrated the ability to infer personality traits from the words and actions
presented in the text. However, some candidates did not seem to understand the requirement
of the second part of the question.

In better responses, candidates mentioned two to three points representing the appearance of
the vampire. Mostly candidates wrote about physical attributes like ‘two brilliant green eyes’,
‘utterly white and smooth’. At times, a reference was made to his finely tailored black coat,
the long folds of the cape, the black silk tie knotted at the throat. In the second part, the high
scoring candidates made an attempt at making inference from a fact. For example,
‘politeness, well-groomed/ conscious of his appearance/ wanted to express his feelings/ eager
to share his story’ were some common responses by the candidates who scored well. In a few
other instances, candidates quoted textual phrases which were indicative of personality traits.

All such responses were considered for full marks because of overall understanding and
relevance.

Page 4 of 39



Example:

i The. UﬂW&M wmr/u// bk Lain . %Jmmacma/ et
/&P‘ 0/ ,lw ean ro/l#/ft;, eunls ,éau/g Luele ) b celln. Hawmwmqa.
facke /A I;!ﬁ '-bu/o\domf wzﬂ, 4—/5/006 f’flk Lie His A_-e. s _gpneevionlte ,quc.
Sesinis At 0 fro Bt e Lifd T Tirned e andsmote a0 1] s
g/u;\, wao Qbmﬁ_uh//mk won po hite gafle white collar .
. His afpearance b wolat b jn yoelloherses’ and &/f'}voomdff akoteth cot
Mo & sial ond vonk b St in Werdhe he mislie ok e bom. He alio_appears prafhutonal. 11 frel
like [, wemi% Suit 4o agpean fm’ﬂwcmw—g and wonh_people b acctpt him..

Weaker responses reflected that candidates lacked the ability to understand or interpret the
devices used by the writer; for example, the conversation between the two characters and the
narrator’s comments were copied verbatim. Mostly, candidates lost marks in the second part
of the question. Most commonly observed tendency was to copy a part of text with limited
relevance.

While reading a comprehension text, candidates should attempt to understand how
information regarding one main character is developed through several techniques, i.e. the
narrator’s comments and thoughts, what is reflected through the character’s actions and
words. Some activities about what that information shows about the character would help
candidates with all basic inference questions.

Example:
St B . / b - .‘ ,Z
Ih e Qpfeéagance ok a /o /| A 55
1) _/ : : { oo
ra” Al ¢ \-‘o.ﬂpﬂr N Py AN
. v,
Naile Ciner _j,g))”)q Lg{" e //a ¢ ij‘ --/tf.{/
| — o , ‘
-}‘i' € O { A < > g \_Aj“i
- P, »
Oy A _J\' ;,: M 7 }l. =Y j x’/
- 7 -
> f"f‘c BPP Craidchst &£ \-“'\ 101y € ¢ l{\
J'~‘~m.)’ ! C PtV 1Y 4 l & e Ve,
4 Yoy rer o
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Partc:

The boy appears to be scared of the vampire in the story. Cite FOUR phrases/ sentences from
the text to support this statement. (4 marks)

The question was generally attempted well. It was a straightforward question attempting to
assess the candidate’s understanding of the boy’s feelings.

In better responses, candidates mentioned phrases/ sentences which represented the shock/
fear of the boy. Some commonly cited phrases were “The boy’s mouth was open before the
sound came out. / The boy recoiled, sweat running down the sides of his face. / The boy
staring up at the vampire, could not repress a gasp.” As these phrases/ sentences conveyed the
desired feelings, all such responses were considered for full marks.

Example:

e mjvi&“’“c’ o wve oocaved of e varmpive 10 \-\ﬂe_%‘mﬂ\s.
CIIE U Mg Yee. dovk adde, Yo e ormoEgoeYe.

1- Bl Meen Ne Sigeed Wik Yeved wWrenvargie cooed
Youords Pre yawle ard Yeooed Fov Yre ey reod cod.

2 Wi, Q—\mg—»_ﬁ Sorked ook vwordes oo Yre Yo e O We

e Deox hod) e winispesaioni-frex e ceeed spescness

X Yo Oxwe .

YR oo s Youwin WA Aper welrre e Be aourdcorre su e
e, méﬁ‘\ﬁﬁ Mren e Sald \\!a#

In weaker responses, candidates mentioned random phrases about the boy getting afraid of
the vampire. Such responses indicated that candidates were presenting personal opinions
about the situation being scary as the vampire is a dangerous creature. Such candidates did
not focus on the question or writer’s use of language.

Example:
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Part d:

Instead of the boy, you are about to interview the vampire. How would you feel and what
would you ask him?

The question aimed to assess the thinking skills and viewpoint of the candidates. The
requirement of the question was to a) analyse the situation from the viewpoint of the boy b)
make plausible suggestions about the feelings and the questions that they may ask from the
vampire.

In better responses, the candidates gave five reasonable points depicting plausible feelings
and relevant questions. The answers indicated close engagement with the text and a keen
observation of what the boy was feeling during the story. Mostly, high scoring responses
added up to four questions (at times 3) that they would want to ask the vampire. All details
were relevant.

Example:

N T \_uq:(e_ '“ﬁo rreVien e varegive X i\ fee) excwed,

none wevwec) %ee\‘\hge,. 1 W\ Aex Wen

NN Youvdy s ahe a\e o Sovive ? Wrak  was Yee

Jeoest ' oesoving aNope? Wnor vepveserted
Mer c\sves? B \f\\\'\c\\— S Yoo c\ettiyve v dwmv_\m
et \o\end R Bind 1§ ey ey deprve of \:Aoodtm\mm
cauvvc e *\'\ej s\ «e,\udox\ﬂ.. W\J do ¥hey \ixe daykress
a nide Svovn N Do tned eodr c«\\j&\«:\m c\a2 SNrex
M\éﬂ'\v\‘t&v\s‘ VoeodR Cov -\che{j cecorvre. cu.J oo
oo \oelw-cx‘ O

Weaker responses reflected that the candidates misunderstood the requirement of the
question. Candidates seemed to be under the impression that they can write anything in
application-related questions regardless of relevance and situation. Some of the weak
responses copied the questions the boy asks from the vampire in the story hence indicating a
flawed understanding of the question.
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Example:

D)L T woevld Gateniery e \/amee 4 wevld be
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Question 2:

This question was a Cloze Test; candidates had to read the passage carefully and fill in the
missing words with respect to the situation, grammar and context.

This question could be regarded as most challenging for the candidates. Very few candidates
scored full marks. It should be communicated that whilst solving a cloze text, candidates
must pay attention to the meaning the passage is trying to convey. Gauging the central idea of
the passage will help in inserting appropriate words. The theme of the passage selected for
cloze test was ‘mass extinction of animal life from Earth’; this was indicated in the first line.
In this question, most responses had little bearing on the context of the passage. Though
marking scheme was relaxed to accommodate partially correct words, misspelled words/ and
at times two words, the performance indicates a need for focus and practice.

Better responses displayed appropriate use of words with respect to situation, grammar and
context in each of the given blanks. The use of tenses and spellings of the given words were
correct. In a few cases, candidates seemed to understand the usage of words but did not spell
the words correctly. Marks were not deducted for spelling in such cases. The transition
devices used by the high-scoring candidates revealed the understanding of the content.

Page 9 of 39



Example:

The world is racing towards the first mass extinction of animal life since the dinosaurs were
wiped out 65 million years ago, according to the most comprehensive survey of wildlife ever
carried out.

By 2020, the populations of mammals, birds, fish, reptiles and other vertebrate species are on
course to have fallen by more than two-thirds over a period of just 50 years, the Living Planet
report found.

The current rate of extinction is about 100 times 1_ Gfecier than is considered
normal — greater than during some of the previous five mass extinctions 2 n
the Earth’s history.

While the dinosaurs probably died out because a giant meteor hit the planet, just one species

is the 3__ Cove of the current problems: humans.

Scientists 4__StedL that between 1970 and 2012, the average decline in population
was 58 percent. And at the current rate this figure will hit 67 percent by 2020, the year by
which the world 5 has pledged to stop the loss of wildlife.

Some of the most iconic animals are under severe pressure for multiple different reasons with
one common factor.

For example, poachers have slaughtered vast numbers of African elephants with the
population falling by 111,000 to 415,000 in only a decade.

Chemical pollution 1is affecting marine life, 6 fom orcas to polar bears.
Chemicals used in paints, pesticides and flame retardants have been linked to cancer and
weakening the animals’ bones to the point they can snap.

And numbers of Himalayan griffons have fallen because of a drug given to cattle

7 Hhoko gives the majestic birds kidney failure after they eat the meat of dead
animals. The findings are based on long-term monitoring of some 3,700 vertebrate species
g rem across more than 14,000 distinct populations.

Victims 9 B are gorillas and orangutans, rhinos and elephants, tigers and snow
leopards, 10 Al also faceless species such as corals — a crucial cornerstone

not only of marine life but also coastal human communities. Many more animals are
threatened in various ways.

Weaker responses failed to provide appropriate words for all the blanks. Such responses
demonstrated lack of knowledge of sentence structures, prepositions and parts of speech.

Candidates should be instructed to try to understand the context of the given passage and then

predict the missing words from contextual clues. The tense used in the text and the overall
idea can also provide useful clues for solving a Cloze Test.
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Example:

The world is racing towards the first mass extinction of animal life since the dinosaurs were
wiped out 65 million years ago, according to the most comprehensive survey of wildlife ever
carried out.

By 2020, the populations of mammals, birds, fish, reptiles and other vertebrate species are on
course to have fallen by more than two-thirds over a period of just 50 years, the Living Planet
report found.

The current rate of extinction is about 100 times 1 0QOYC than li considered
normal — greater than during some of the previous five mass extinctions 2_©
the Earth’s history.

While the ﬁiknosaurs probably died out because a giant meteor hit the planet, just one species
isthe 3_1 £ of the current problems: humans.

Scientists 4| Y€ dic kel that between 1970 and 2012, the average decline in population
was 58 percent. And at the current rate this figure will hit 67 percent by 2020, the year by
which the world 55 hoald pledged to stop the loss of wildlife.

Some of the most iconic animals are under severe pressure for multiple different reasons with
one common factor.

For example, poachers have slaughtered vast numbers of African elephants with the
population falling by 111,000 to 415,000 in only a decade.

Chemical pollution is affecting marine life, 6 MSo orcas to polar bears.
Chemicals used in paints, pesticides and flame retardants have been linked to cancer and
weakening the animals’ bones to the point they can snap.

And numbers of Himalayan griffons have fallen because of a drug given to cattle

7 gives the majestic birds kidney failure after they eat the meat of dead
animals. The findings are based on long-term monitoring of some 3,700 vertebrate species
8 across more than 14,000 distinct populations.

Victims ‘)(/-"Ke gorillas and orangutans, rhinos and elephants, tigers and snow
leopards, 10_GWe€_ also faceless species such as corals — a crucial cornerstone

not only of marine life but also coastal human communities. Many more animals are
threatened in various ways.
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Question 3:

The candidates were directed to write a letter on any one of the two choices given. Most
candidates chose to use formal structure and concise and impersonal language appropriate to
examination context. Candidates wrote appropriate reasons and suggestions for their choice
of letter. In a few cases, tone and style seemed a bit informal and did not take into account the
nature of relationship with, and the interests of, the recipient. The content, in most cases, was
relevant and appropriate. In their preparation for the examination, candidates should know the
mechanics of writing an effective and a comprehensive letter related to the details of the
given prompt.

Part a:

Students of your class have noticed that litter thrown by various people in and around your
school is causing different kinds of pollution and health hazards.

Write a letter to your Principal requesting him/ her to arrange a ‘No Litter Week’ in your
school. In your letter describe:

- why you want this week to be arranged

- how it would be beneficial

- in what ways can it be managed

Most of the candidates scored between average to good on this question.
In better responses for Question 3 a, the candidates:

e showed a clear understanding of the stimuli. The responses displayed appropriate
understanding of the question. The candidates explained why they want this week to be
arranged, what they hope to accomplish, how it would benefit everyone in school, and a
few tips on how to manage it. It should be noted that very few candidates paid attention
to the last pointer, i.e. in what ways can it be managed.

e wrote the correct format of a formal letter, i.e. date, address of sender/ receiver,
salutation, subject, body, complimentary close and name/ signature.

e used formal language and displayed knowledge of conventions of written English.

e displayed correct use of tenses and subject-verb agreement.

e used accurate spellings and punctuation.

Note: It was observed that even in better responses a few candidates wrote their real names
and/ or address. It is prohibited to reveal your identity. Teachers need to inform the
candidates to avoid using their real name or address in the examination.

Page 12 of 39




Example:

Option __ &

12, Ha\! 2017

Ih.LEﬂnLipa\
RBC School
Ghavo Road
KARACHI

SUBTECT : REQUEST FOR ARRANGING A ‘NO LITTER WEEK’

Respcded bir

K de Oacs an ™ _wnihn, i, | o
l&hﬂlf_gf_%- shidente.  in my clacs. We haove been no\-\‘cjns;slna&

ite a o on e w_ lidter n

around  the achool premices and we would like 1o help combat this
ac,h'uih(xj which not onhdL sPoile, the surroundincdls bt aleo cavsee
1b70\luh'0n.

We have come vp with o 'No Liter Week” plan, a week which

encovrages shdente o uvse duetbine for dispos.t their litker and_
e coord

ensure v the school premisec ie clean. Dustbins &hnﬂla:\- be set vp all

over the och wealk a litteri woul

%gd The. Cleanliness, ﬁmﬁ% will enecure that there are ot leact ‘rwo
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toch cane every clacsroom  onel one hash aan in every Corridor.
iv. n i nliness and

\Te wi re S. amah: cn
SO Qv t 1 & _necessi ofa clean

enwironment for o beMer and heatthy  lifeshyle .
d J

The ‘No litter Week’ will be rca\lu beneficial fir the shdente e W
deach  them +he vanove hazarde 'Hmai come._with a Anrl-q, environment. 1t
wil ako be a Fnendlq way ‘o spread awareness 4o -Haa{: -}heq will not liber
the school premises in -Hwe hear fture. The annovncement o‘F'lh\sGJ’
cheuld be made one month prior fo the event so that the Shdent< Goundil
Cleanlinece, soa'ehé and the teachers  start Prefarina for it.

Litter
T hepe \ou foond our  ‘NoWeek ’ proposal_ottradive and decide 1o
|mple,mcn-\; it. We will keep Sugaesl; ore ideas m,

L hope for a prompt _response.
Youre, hrU\\lp

NZ

PR Roacd
Kﬂke_u:ﬂ.
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Candidates should attempt to understand a) the focus of the question and b) possible points
which can be expanded for the benefit of the write-up.

In weaker responses for Question 3 a, the candidates:

wrote about their wish to organise ‘No Litter Week’. However, the explanation of the
benefits/ ways to organise was unimpressive or incomplete.

wrote incomplete format of a letter.

wrote content which did not adhere with the stimuli.

used clichés, slangs and internet language (i.e. the short form of the words).

wrote incorrect sentence structure with serious grammatical errors.

used ineffective spellings and punctuation.

Option O
Uv DLNU\\; P 1(\\00\5 and \'Euch(v

_one 0 mueh oy (e
. h‘c ba\' Ag_ﬁr_\_ Yo }\e\n \hc humrml\-u AD

and h r,nem)\ OVareizedN o

‘Wm\ fou mhﬁmn Wvo ,!;3 Q;gh h  wie L:\\\

\\L\D Yne Needu Sfudenk Yo  puw Yheir

|
g(es o contune Yheis educuhon
We il Yulwed (W gor nmen’u
and wked  Yoem Pgnfm'wn os H)cq alwaaj

SUppory g kb do  such H\ing\; thiy H}n(

“‘023 o QPP;g'nu\td\ ay ber ;ﬁ;hlme Yheiv g_vm

Lue fuved. % Ao (e ad on O
Medo  auc a0 inWodue M W our
shoo\ 0s “)\\ \Si\m\\ “u (WNT3 dory  \uok
Xo Nundle VN evenl So Pm?\c did
noX Pay e\ en Yo Ui und
lancve ) (T were 18 apdinTd
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‘o \Yhool money . L G Very  dreped
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Example:
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Part b:

Citizen Police Liaison Committee (CPLC) conducted a raid in a busy area of the city and
arrested various street criminals who were allegedly involved in street crimes like mobile and
car snatching. According to The Express Tribune, the raid was conducted after residents of
the area informed police about suspicious activities in the neighbourhood.

Write a letter to the Editor of a well-known newspaper appreciating the effort of the Citizen
Police Liaison Committee (CPLC). In your letter:

e Mention the need for enhanced cooperation between citizens and police
e How such actions are helpful
e Indicate if such actions are needed elsewhere in your city/ town/ village

In better responses for Question 3b, the candidates:

e  showed understanding of the recipient: most candidates understood that the letter ought
to be addressed to the Editor of a newspaper and the content is about expressing
appreciation for CPLC. Candidates mentioned appreciation for CPLC for arresting
criminals and indicated how the correspondence is important between citizens and
police. They further indicated the areas where more work is needed. However, it was
observed that the latter part did not indicate specific areas in most cases, an attempt was
made to indicate a city/ a town but there were no specifics to corroborate.

e wrote the correct format of a formal letter, i.e. date, address of sender/ receiver,
salutation, subject, body, complimentary close and name/ signature.

e used formal language and displayed knowledge of conventions of written English.

e displayed originality of thought and relevance of content.

e displayed a logical progression of ideas.

e displayed use of subject-verb agreement and tenses with moderate accuracy.

e used accurate spellings and punctuation mostly.

Note: It was observed that even in better responses a few candidates wrote their real names
and/ or address. It is prohibited to reveal your identity. Teachers need to inform the
candidates to avoid using their real name or address in the examination.
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Example:

Option b

Examination Hall

ARC Rond
Karachi

J

The Editor

Dawn Newspaper
ABC Road |
Karachi

Respected Jiv
Jubject. To appreciate Hhe Fuitful efMovts of cPLC

I,MnND, citizen of +he counhq would Imqlnlq like to
appveaal:e the enthusiachc and well- lcmnec] effovts
of CPLC -anouqlo Your ecteemed newspapeﬂ

It is lmqln\q sabqutnq to the vesidents 0f +he
area Hhat CI;LC l:ook Shong measuves and had
Daml theiv  udmost  assiduiby o the complaints
rmrJ had  avvected the Jbla.:,k sheep o«o our
3006{16(- l:vmhmllj » thic showg that (”OOIDE‘IO‘\’lDY\
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between e DO\!C& and the people is e ineyitablel

The qumlen!:s weve  glad tb -lpmd that the
_poltce Lovee inctead ijl giving _a cold shoulder
and__being  oblivioys hd-ihe JCOlenin'EQ, had
conducted ’ te vaid do avvect Hoe,I black hovses.

fhe s—\-p{)g taken by +the membeve of cole
_ave. A wau of ma 1Nq PEOP|@ owave of Hhic
fact  +hat Hne ‘feg\derjatsJ of-‘ He avea can
lead o peaceanul ond a cofe and  cound life
which is devoid of every cvime vather than
lwmﬂ in_ Lea of becoming the casualty ol hat
otodouc cyvime. Tt is a great pvofound yelief

that  now these cvimes have' come 4o an end i-e.

—a_full_dead end . Moveavey shhexe is an area wheye
euch cvimeg arve QCalmq qvcal:ev Inelqlnb; I would like

e CPLC members o take‘vtoi:-ce of fhis POLR avea,ts.

L hope that +he police will dake furthe shonq sl:eps
o evadicate the crimes c&mPLe'l:elq and conkinve Hhewy )
apprediative dl(loy{;g, and ma-nl:am e level of excellence.

Youvs -bu ly
]
wed

MND
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In weaker responses for Question 3b, the candidates:

wrote reasons that were illogical or less probable to the given prompt. Some average
scoring candidates digressed after initially appreciating the efforts of CPLC and
expressed how corruption has seeped into the police system. At the end, these letters did
not look like letter of appreciation. The low scoring candidates wrote a few lines of
appreciation and later started rewording the stimuli without any added value. At times,
candidates erroneously addressed the ‘CPLC team’ as the recipient and not the Editor of
a local newspaper.

occasionally, wrote material which was irrelevant; however, the expression was fine.
One such example is given below. Candidates should be given classroom practice to
focus on the topic better; focusing on key words of the question can help.

understood the topic but used many redundant ideas and phrases.

displayed serious and persistent errors of grammar, word choice, spelling and diction.
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Example:

Option b

I'ﬁcu} 12, Jon

To Edlor

Green Koad,
boswn News

Kavach

Svbject :  Slyeel Crime
3

Re-?ec ted Sir.

Y am wiiling dhis ledler Yo show my concerng Iec}mdinq stree}
1

}
vimes Yaliing place W kaachi- 4 am very C}luJ }s see Yhe current
7T

gtuation in ow Cily. Even theuqht (PLC had worked heud lo sl'nP
] ]

such Crimes bul ghill theie are lew places where aclions oie nol
M L]

\alen .

Live
Recendly 4 heewd o slory \uom relotive. who, in o remole F\u(e n
J i

Varachi- Teople there live in {ear. Thege criminads Snedch mobiles
Ll T

ond money o} night when no One witness . Bue Jo hic stuakion
J L)

an acciden}t pecwied Laely - here was \_um'u\q uho were comin
) ! I

|

/
liom o wedding  while ihe uuu!\c'mti] fowwds Yhewr home }wo mon
Ll

come ond demanded Yhem Yo qive. chl they have - e man regused
] a

Yo give Sve lo which the Climinals 9ot ancry ond shol him with their
L T Ll I
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Y and look even}}h‘mc} &uom everyone and ran.
'\ €€V cameras are  installed W such remole p\uces and ququﬂ;
Yo/ V‘deld hire qu-:d-\\eé qumds who coudd \<eep everyone su[,e
W\ new qiu.,.,_l, Wil be hived In these lown, such

People Wil nat fear Yo walk qlone
1 T

w_sociely -
Crimes w_'l“ nal \'\a\'opfn.
W night and he'\\\\:v any one will hy Yo commit guch crime
! Ao ?:o?\e showd alss be

l¥ shiict vules will be app)ied.
'“v»qu/%df \ﬂUq‘\n\ Yo de\",‘n“ Ahem selves \'rom guch

neident . Es?ecicd\\, womens . Peo?\e showd know Yo prolect
I Cenlres should be eglablich :»\nue

Helwr dan \'\\p . ‘heve \m«e
e peop\e can \ecan ‘o df\-enr.\ '}kcmse\[_ grom cu\q \\m\m‘u)

c!c.mqpvuous siwwalion like Ynig.
1 here Yore asle You lo WAy he\? psodecd Mhe cilizen s a\ Pokiskon)
Since % i 4he ALJ"-\ o\_ the cou-nh\.{

Help 1o sYop the cvime.
‘o de\end s Gfen. 4 am very qm.l'exuj o‘ whak \.pu did u.uH,

Mis mehq bul Ahere are sl some peaple wha live in Xem

hanlcin g \{Ou ,
]

ABC

142, Bloc K\ Styeel )

Green wich Road

WCoaac \\ i
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Question 4:

The candidates were directed to write an essay on any of the three choices given. Most
candidates chose to use the formal structure and the concise and effective language of any
traditional essay in an examination context. In their preparation for the examination,
candidates should be taught the mechanics of writing an effective and a comprehensive essay
using thesis statements and topic sentences. Candidates should be encouraged to use their
imagination and assuming a situation, write a narrative that is detailed, showing insight and
originality of thoughts. However, a few candidates used a very informal style of writing; the
increase in Americanisms which at times suggests informal register with the use of
expressions such as ‘gonna’, ‘wanna’ was also observed in the scripts of the candidates. In
the essays, paragraphing should be focused and built around the development of a contestable
argument. If paragraphs are overly long and reach to well over a page, it may well be that the
line of reasoning is not as controlled as it could be in producing a response that is clear and
convincing.

Part a:

Write about a time when you tried to help someone but things did not go as per plan and you
ended up looking bad. Discuss the details of the following.

- Who were you trying to help?
- What went wrong?
- How did you handle the situation?

In better responses for Question 4 a, candidates:

e  showed a clear understanding of the stimuli and the prompt. Most candidates chose first
person narration, though at times, third person narration was also observed. Most of the
high scoring responses presented interesting/ humorous/ sad situation where they had
good intentions and wanted to help someone; however, due to unfortunate/
uncontrollable/ unavoidable circumstances, they ended up looking bad. Mostly
candidates narrated events where they tried to help a friend in school or tried to help in
kitchen, which eventually ended in some bad choices/ results.

o displayed accurate use of subject-verb agreement, tenses and spellings.

e  used appropriate vocabulary and connective devices.
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Example:

" Option O~

Why ave you C"nde-na 2 mm.blolw."_... asked b& Yy leelove A
-\‘—‘ahwm.I tomceanled my ‘eoe, wiharm P kemed oy |atmen's
voPep . He safd "I Erow welA , you ome m“Psisqﬂ ¢ao“w vroter!
T D.sl"orxf’s‘hed that "how he KﬂO‘l-USbg M M;l hah:w go‘fd“O'nh.l
\\u%dgﬂuﬁvm?n?hn , che wll Lovne ¢eon , Dorotk worma MLa deorn

doung hkem?” Nove overahe acked "Cam you afve e a ba-mu-r;

T rhodded. He ¢ afd “con -;‘ou F\eou,& cool, delfcfoun huo A hes

}\o'r m‘ﬂ e/m‘plouxo,g who o wmgvﬂ H’da?\ o ousn- L\o—wne':
T ermdled omd copd “W"\‘-\Y‘O""’: ) -

Tregfte §) e l'ack ok T o wnable 4o -wokﬁm,ﬂh
thﬂ‘he/r Qore. YN vvore ftom one AP o cook s weld an

1 Nzim'; W LT W Bve B hes wwdn

was %o+ SPOY‘Z\‘L& \Ud?le coke od th—sebtﬁ']:frf’e_d

Y level vest ko kelp ™~ \'&lhw. I8 Skorted ot :;):oo‘;m
o3 ﬂueslf‘ orBved o T mﬂ«a near T:00 pye &?, Prourd
6220, detPPoun ﬁwd was "Qad“k ond P-mr“‘)\mdes have

omfve A ab surhome

mm:ﬁ@om., d\“ﬁ%‘{;\ lalole oo mad” WPk 1)“”““

%Mr\?gvhed "\')Odanﬁd el S whbhy <ot dﬁih}[ Stog bt
&pero Mhere ASnver as T wrve d %mgmmh)&llﬂ‘) when

M ook, {fret cpoom 6\ mkk\, C&I-(.c..\_jhmn ot %aamgd-dt.‘?ﬂ:%d
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! .
oulb. I astonRihedond aslked u.)\/\,;nf). ‘M-d \amw ranted M‘fw-.-o\

NO sugar B CoKewnPun @ ‘s’hhm&vln%d' VY coke ,N\OYCOVeS o

whor Wney tasked ¢podnettf,Tney ald joumd vo calk frll

oA mow*é Such o~ \wocfbu» look “!m rmﬁ hakhepr o Mee

“3 \owe \Oroottom to addtnese Pmportovk ElCernte
1 isd w9

8- OL” T dorol Know buk T ... T o o e,oy“fﬂl T

?ut.\r?bped ™y c,al“ B~ ] (p d\ m,a t,@l-hg;r. mgI Kaﬂnmr

g ¥ v \
wfthouk S“(fhod gem've.w‘?nﬂ DJErr\t;o -v\-;-;% rooYNe Qmpfode_s

. mo&{t—‘ APAney w’ i cuch wwaen'

\hae also  aeme
LooK. ;

Dr T wholes L hmmol my c,ub- v-ema ca?lwd o Lnalo Ly o

do gommﬂl‘dnw mﬂ" \ptrer qare me o wOTROR ko A Bev

help o~d T df3 rob- hej’Pd’/ \pmp'ur ( - Safd o m{:rse;lﬁ«To

Lontol UL eflvalfen T wont O nm& hot-!‘h;v'l. Yoo ad a‘)owa“?gd

B ELEE S Noveoren »T a?d,"Today T [Rrfshed
L &

cle~roree hahnmr r:ac.,Fe,(,H; ‘Pleone ??pgv‘)m;‘?s»\ \mexﬂ MU{\

S Frrelevont e b an P Mlﬂ hahnw tvrrover dp Ye

omd 20Pd ¥ np vater.. T won noe Yow mPstoke o P

wan JL witkake d" L cfrval®en. T o~ nobk oross uﬁ\-h“om

vy deosr dauoahkﬂ/r but donol repeat your P bake B cuane.

m‘?&am R rok o rrPboke o YEPLai"od'Qm-\ d’\) o vrRake B o
veal rPsboesl uu{nf’ﬂcd m«ﬂ fears omd \v\.u.a mn bamwb oacta pt

f\wl Crmotemce .

In weaker responses for Question 4 a, the candidates:

seemed confused; mostly they wrote about an incident where they helped someone.
However, they failed to address the requirement of the question completely. They did
not mention how they ended up looking bad/ or things did not go as planned. Hence,
such responses received limited reward.

used clichés, slang and internet language (i.e. the short form of the words).

wrote incorrect sentence structure with serious grammatical errors.

used ineffective spelling and punctuation.
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Example:

Option O
Ouv  puwehs , (chodds  amd  Yrucher
Awaas  Youd o b Welo  the  copreveng
N\ 3 ! T d

one os much oy e cun , as 9XY
J1*c_bﬂ)'_m Yo \ne\,? Yhe  hume, n'i\"ta Lo
me __and me (Hend OVapized G

Yv usk ‘zoumlg\ﬂbnh \'hfoucf) ) Q(,Jh"th Lle W\

\\L\? Yhe Needo Sfudenk Yo ?u“ Yheir
¢ ees ONO Contune Yheir  educuhon.
We givilly  Yulwed AV gy il-;men’ﬁ
aund wked  Yoem ¢ pomssiun s the o a'wa&;
SUppors  ug kb do  such H\inud thiy ¢ Fime
n\ge o Gpprce wted. Ay beor u Mln% Yheiv > Yrpiaioh
e fudfed % o ead on (odl
Medo e aso inodue My W our
sthoo\ [\ i‘)\\ xg,uu\\u (ST Aoy \uek

o YNunde (ULh 3 evenl So pe QP\C dd

nox POy e an Yo ut  und
'i%mwt O) (e ware vomQ clis aptiinYdd
aumd oot Yo dishvoy ) Wir  becavse
L don'Y  have mu ch\n . donevs und
R\ \M\‘om{\\o\( to \\L\? soch  stodeny
‘i Yhooh moncy . 1 (G ‘fema drcped
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[ {ONTT P
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Part b:

Time travel is the concept of movement by humans between certain points in time, analogous
to movement between different points in space, typically using a device known as a time
machine. Scientists and writers have been obsessed with the idea of time travel. Many people
have dreamed of visiting many different moments in history and some even dream of visiting
the future.

Imagine you have found a time machine and have decided to travel to some specific time in
the past or future. Write a narrative story about time travel. Your story should include:

e  What time (country/ city/ year/ date/ event) you have decided to visit?
e  What happened when you visited?
e Who else was there and in what ways were they different?

In better responses for Question 4 b, the candidates:

e  showed a clear understanding of the stimuli. They presented interesting choices for time
travel, i.e. the era of Moen-jo-Daro/ Indus valley civilization and the ancient Egyptian
civilization were some popular choices. Some candidates mentioned that they would
prefer to visit their younger selves; some visited their future selves. The description of
people and places also showed effort and craft. A sustained story or narrative essay
showed coherence and attention to detail; a commendable feat.

e  displayed accurate use of sentence structure, subject-verb agreement and tenses.

e  used appropriate word choice and spelling.
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Example:

Option L:’
Tt nas & clowdy day ' Hhe suoeartinent The o
NAS \\ed o\ odvs ard fAﬂLA clovds T ﬂnz—.jej
ak m‘:ﬂ svysoundings. A pYopey donstrucked ?a\’rkuwmu
HeegdVomits bolhY cides and the Yoy al gavd sware
ak amd'mq we a YOW Wit some diclance ‘oe‘\'wm/
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Hen vins Yhe pictuve (O Yo ewapormr Bkl o made
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In weaker responses for Question 4 b, the candidates:

o seemed less inclined towards making the effort required to answer this type of
question. Such responses indicated a generalised or superficial description of their time
travel experience. Ideas were redundant and unimaginative; the question was often
treated as a simple narration with everyday life/ common place happenings. The
register was informal and often, if not always, writing was not complete.

o expressed ideas clearly but the expression was plain or dull.

o wrote incorrect sentence structure with serious grammatical errors.

o used ineffective spellings and punctuation.

Example:
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Option g
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Part c:

School will never be the same now as Ms Saima has gone. | remember the first day | saw
her. She was carrying a pile of exercise books to the staff room

Write a narrative story on the given situation. Include the following in your story

Her appearance in detail

Her impact on the students elaborated by an anecdote/ example

Her qualities as a teacher
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Most candidates chose to attempt this question. In better responses for Question 4 c, the
candidates:

e chose to present vivid similes to describe Ms Saima’s appearance in detail and her
qualities as a teacher. Mostly, candidates wrote 3 to 4 generalised points about the
impact she had. A better way would have been to quote an incident which gives insights
into the kind of impact she had. Most candidates who scored high marks catered
carefully to each bullet point of the prompt.

e began their narratives with an interesting anecdote/ quote/ experience.

e used appropriate vocabulary and connective devices.

e displayed accurate use of subject-verb agreement.

e used accurate spellings and punctuation.
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Example:

Option c

School will never be the same now as Ms Saima hac
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incident. Ore briﬂhl: summer morning near the end of
er itic __shooti v
_keac YYivi school. st near bhe 3ql:e
in i rocess

_and_dama?,-in? school ,orqperta; but luckil% olbher than this
no casvalties book place. After the cholbs were heard the
calm demeanor of Ms Saim o th nic
skudents {from fuybher trovble. She herdled the students
in a classroom with another teacher. Not mang studlents
had arrived bukt the Eale of Ms Saimax covrage becarme
popular after ward- Alon? with Ms Saima we visited the

injured 3uara| who Jiusl: had a flesh  wound and was

G“regda on the read o recovery.

s. Saj is jusk [i n in my_eyes. Her uanverimj
belief and encovragin it helped in imProvin%
Y i | ) h i h <t to facilikale

every student in her clasc with all the fead:‘mg material

and past_papers. Strictk and stern but alwauds Carinc&
idl Ludl, in Y / d

became able b acheive gaocp marks in papers.

The Etime spenl: with Ms Saima will forever be a

cherished memond in rma heort -

In weaker responses for Question 4 c, the candidates:

used random similes which did not enhance the expression and looked forced. The
expression was weak. In most cases, there were generalised details.

lost marks for technical accuracy in writing. Basic errors in punctuation, grammar and
spelling undoubtedly tarnish the quality of the writing. The sequencing of ideas is
vital in this sort of prompt and random/ run-on sentences showed lack of attention to
detail and unplanned writing.

wrote irrelevant examples and reasons which did not contribute to the development of
their prompt.

used clichés, slang and internet language (i.e. the short form of the words).
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Example:

Option c
Johmt wdd meyvew ée e Same now as Me Saima
hay gome - 7 5*056457 Yemem be he /Mfé C/aé/

jsaw /u sﬁe wau cmygm,q pUle o[ excessie Loa/C
b&éa{'{ Joom.  fhe was ¢

as wem:zn,q a é/ue qoam weilpg

qlaw, kauimg béack a‘é'cuﬁ/;é hais cwilh Jimz‘ 7
Aﬁgqht she look pretty

Ms Souima was e best teacke Thave ever
Seen dhe know the way how bs  teack, ey

Sbudomt tr class7 - Fveyy mdcwduaf Student "{We Yespect
b hor She taught w in gooc{ way . See leclies
wete mot o bo'nmg Aed wcpy of éeqdunq was too
fLoocf that we dont ?et bove . Myf " Ak Stiena, AU Studepts
0n£}, deﬂ a,li?/nffm in her Cbml‘ Jhe have manage
f/unﬁ rmcz&/ Thete was mever amfy sUse ause

xeﬁamlmq students - One c/au/ she have 7we as a,cnqnm%g—
at and &ue,(ﬂ J‘mq@ child haue, dome a;ganngnl‘ on
bme theie wag ™o issuse ugmchnq -

Futhet more, JYlamc/ beachers teach ws and gie us
home vk but evay sbudent complete He first Malls

&hen other  gubject - Ms- Saima éauql\t o b Malle
JaL,ed'
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Thete was mamy m o1 cheus

slle wao weuy punctuad ,
She wau styict too velated 4o studies, HeL mobive was o

build be confidine of cvewy Singl child o class-

She breateduwy Ule we gu out her ehildven.

She also Scold ws when we do some thing wyong .
relodid  bo studies She c54 vewy etiows - 4

'fﬁ she will lave ws the school will not Sarme
o _can _Yeplace het che iy the ba it sand

no one ¢in fmamaqe s csabode e,ue# {-A.cnp ke
lor. We all mischee: She was better mmwnaqmq

o7 ovqamam; Mcele_bvaﬂnq many #unéif

T know every Single cheld il miss het .
wecazols We the things ave wibh yows you didnt
value about that when its gome_, or omise we skovk

VaLtunq about it. Tam $ mow ﬁgd'mﬁ teachets aue

the ha.d workes also lu/ thete studept to make

ﬁood Students. Teachess are leddews wo #wauglu thete

ngdea@; we climb to leddets and cleav the way

Page 39 of 39



